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DRAMA METHODS APPLIED TO SOCIO-EDUCATIONAL INTERVENTIONS OF 
DEMOCRATIC MANAGEMENT AND ACCOUNTING 

 
Abstract 

This research aims to find out how the use of dramatic techniques can contribute in the 
context of socio-educational interventions of Democratic Management and Accounting in the 
context of non-formal education. Initially, a theoretical study is presented on two drama 
methods commonly used in educational practices. The first one is the Role-Playing (RP), 
which is already applied in Higher Accounting Education. Another method discussed is the 
Theater of the Oppressed (TO), designed and developed by the renowned dramaturge Augusto 
Boal. As a way of studying the benefits of using these drama methods in Accounting teaching, 
an experimental workshop at the Technology Incubator of Popular Cooperatives at the 
University of São Paulo (ITCP-USP), an institution active in the of Solidarity Economy 
movement (ES). Through the research, it was verified that the drama methods used are 
effective to experience and understand management-related processes. The experience with 
the TO and RP favored collective reflection on the roles played in an organization and showed 
the technical nature of the accounting knowledge the participants perceived. 
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Introduction 

It is observed in recent Accounting Education studies for higher education that 
traditional teaching methods, in which students play a passive role, are making room for 
others that favor students’ competency development and innovative attitudes (PELEIAS, 
2006). Beyond technical education, new competencies, related to creativity, improvisation, 
flexibility and subjective perception (RUAS, 2004), contribute to the students’ humane 
education as political agents in society. 

The teaching technique called Role-Playing (RP) is a didactical exercise of social 
alterity. By putting themselves in the other’s place, the students play with their skills in order 
to collectively reflect on the situations involved in the “game”. The RP method, often used in 
higher education courses in Business Administration and Accountancy, in the United States 
(HASKINS; CRUM, 1985; CRUMBLEY; SMITH; SMITH, 1998), Australia and Canada 
(CRAIG; AMERNIC, 1994), is not very well known in Brazil yet. Although multinationals 
have adhered to RP for training their employees, and even for selecting new staff, this method 
is not very will disseminated in Latin American countries. Besides, few scientific 
Management studies have focused on RP (CARVALHO; CARVALHO, 2004). 

Not only RP, but also other drama methods have been applied in socio-educative 
interventions. The Theater of the Oppressed (TO), a proposal that is very well-known and 
acknowledged in most Latin American, North American and European countries 
(CARVALHO; CARVALHO, 2004), has Brazilian origins and was created by Augusto Boal, 
one of the most important global representatives of Scenic Arts in the last century who, untill 
his death in 2009, remained involved with political theater at the CTO (Center for the Theater 
of the Oppressed) in Rio de Janeiro. The set of techniques related to TO constitute political-
pedagogical intervention tools that allow for an understanding of the relations of oppression 
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subjects experience in society. By proposing conflicts and outlining the characters involved, 
people “playing” TO participate in a theater game of creating and debating on scenes. Thus, 
the scenic dialogue of social conflicts (represented by image, sound and word) stimulates 
subjects to dare and solve the situations of oppression embedded in the issues under debate 
(BOAL, 2005a). 

The research question is: does the use of drama techniques, such as Role-Playing 
and the Theater of the Oppressed, significantly contribute to teaching on Democratic 
Management and Accounting in the context of non-formal education? 

In this article, the authors attempted to understand, on the one hand, aspects related to 
how participants in the Solidarity Economy (ES) movement perceive Democratic 
Management and Accounting and, on the other, to perceive the extent to which the drama 
techniques suggested here favor pedagogical intervention in the group being studied. This 
research contributes to the debate on Accounting education methodology, particularly for 
non-accountants. 

In the research, attempts were made to empirically verify how the use of drama 
techniques (RP and TO) could contribute in the context of teaching and non-accountants’ 
practical Accounting experience, as well as to observe if combining RP with TO contributes 
to a “live” and critical approach of themes related to Accounting and Democratic 
Management. In parallel, as a secondary goal, the authors also looked at the role of 
Accounting and Managements for the subjects in the oppressor-oppressed context. 

To achieve the objective, an empirical intervention research was carried out, involving 
members of the ITCP-USP (Technology Incubator of Popular Cooperatives at the University 
of São Paulo) who are project trainers, that is, they support the set-up and follow-up of 
solidarity businesses. The dynamics took place through a drama workshop, aimed at favoring 
reflection on the roles and postures trainers assume in different daily work situations. 

The adoption of the RP method was intended to support the effectiveness assessment 
of teaching techniques in which subjects play an active role. The principles and exercises 
from Boal’s TO (2005b) were used to execute the group intervention aimed at strengthening 
the roles’ characterization (oppressed and oppressor) and to consider the social relations in a 
broader context of power. 

1 Theoretical framework 

In this section, the authors present the theoretical discussion about how to stimulate 
innovation in Accounting teaching techniques, besides the main concept and dynamics in the 
functioning of Role-Playing and the Theater of the Oppressed. 

1.1  Accounting teaching techniques 

Methods that permit students’ autonomy towards knowledge and, consequently, 
towards social and political life, are welcome in education (FREIRE, 2001). According to 
Nérici (1989), any didactical method or technique should aim to make students independent 
from the educator, so that they can be their own guide in future studies and in their 
participation in society. 
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With a view to students’ critical formation, dialectic communication between educator 
and student is fundamental (FREIRE, 2001). According to that author, without a dialogue that 
is, if one party outweighs the other, there is no true communication. Education, in turn, does 
not exist without communication. 

Besides lectures, few techniques are used in Accounting teaching. However, methods 
promoting group interaction and discovery by the students, such as business games and 
research projects for example, help to distance students from the artificiality of traditional 
education (PELEIAS, 2006). Marion (2001) also appoints students’ active involvement with 
the real world in simulations and business games developed through “educational software”, 
in which students can constantly revise their decisions. 

1.2  Role-Playing (RP) and its didactical proposal 

The Role-Playing method, initially conceived by the social psychologist Jacob Levy 
Moreno at the start of the 20th century, is a variant of psychodrama, which can be used for 
therapeutic and/or educative purposes. In education, RP reveals issues constructed in personal 
relations and values group dynamics by valuing games and privileging the playful 
(CARVALHO; CARVALHO, 2004). 

One pedagogical intervention that uses RP is carried out through the students’ 
experience of roles associated with a given conflict the teacher wants to address. Research on 
the development of the role-playing method (KRASILCHIK, 1996; NÉRICI, 1989; SWINK, 
1993) basically suggest three steps to develop the intervention: 

− Preparation: above all, students should be concerned with getting a proper 
understanding of the conflict, the characters involved, the historical moment and 
the scenario that will be represented. After distributing the characters, students 
should study the defense arguments of the roles they received, even if those 
opinions differ from the student-actor’s. 

− Representation: in this step, students play their roles through a mediation that 
permits debate on each of the characters’ ideas (represented by one student or a 
group of students). An additional strategy is to change roles. In the first phase, the 
mediator can ask students to prepare themselves to play one role but, at the 
moment of the representation, change the characters. This change contributes to 
perceive further improvisation by the actors, but will only be possible if they also 
studied the other characters they initially were not responsible for. 

− Discussion / Assessment: at a given moment in the representation, the mediator 
can allow the students-actors to put aside the roles they were made responsible for 
in the second step and present their personal opinions on the conflicts. Finally, 
actors talk about what they felt when playing the roles, if they were very different 
from their personal values, what difficulties they faced and if any change occurred 
in their perception of the conflict. 

Some studies look at the application of RP in higher Accounting education in 
developed countries. According to Hayes and Reynolds (2005), the use of the Role-Playing 
method presents a series of advantages for training students without any previous practical 
business experience. Besides motivating students’ interest by involving them in activities they 
will perform in the future, this method provides rapid feedback on decisions made. This 
immediate return on actions in the simulation allows students to assess their decisions and 
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developments, without these actions affecting the real world. Hence, the simulation is a form 
of learning that functions as a laboratory, where real-world interactions and conflicts 
anticipate those they will act in the business world further ahead. 

Accounting students submitted to Role-Playing, when adopting roles and playing them 
according to reality, become more sensitive to other perspectives, are forced to respond to 
management-related ethical dilemmas and learn to know their strong and weak points better, 
besides their opinions (CRAIG; AMERNIC, 1994). The same authors defend that conflict 
solving itself between individuals and social and organizational representatives is secondary, 
and that everyone should be considered winners of the game. 

Haskins and Crum (1985) describe a simple application of RP (based on a real case) in 
a Cost Accounting class. The goal of the exercise was to perceive which four cost allocation 
criteria would be chosen and how (all of them entailing conceptual problems). While 
developing the simulation, students were stimulated to choose a given criterion to the 
detriment of others and to defend it. This demonstrated, in the first place, the trend to choose 
criteria based on individual interests (as each group defended a manager benefited by a given 
criterion) and, on the other hand, the high level of students’ adherence to the criteria based on 
arguments containing conceptual problems. 

Besides its application in the classroom, RP has also been used in staff selection and 
training processes. Swink (1993) defends that managers can know conflict management 
theories perfectly well, but often lack practice in conflict situations (mainly if they are 
trainees). According to the author, managers need to know how to deal with nervous clients, 
solve disputes when the climate is tense and emotions are flourishing, and interact with people 
with a difficult temperament and even deal with people’s ego, when necessary. There is no 
theory that makes managers develop these skills without conflict experience. This experience 
permits managers’ better preparation to deal with “temperamental” people, as well as their 
acknowledgement of their own limits and behavioral characteristics. 

The use of RP in business training has been criticized, however, because it distorts the 
initial intention of Moreno’s psychodrama, which proposed the development of spontaneity 
and recreation of roles. Naffah (1979) calls this application of RP role training and considers 
that its use by companies ends up reinforcing existing roles, thus determining people’s 
behavior to benefit the preservation of institutions and the economic-political-symbolic 
system in force. 

1.3  The Theater of the Oppressed (TO) and the relations oppressor-oppressed 

Augusto Boal  was responsible for proposing different drama techniques that have 
marked political theater in the last five decades. Born in Rio de Janeiro (1931), Boal studied 
at the School of Dramatic Arts at Columbia University, studying under the dramaturge John 
Gassner. In 1956, back to Brazil, Boal directed the Arena Theater in São Paulo. Between 1971 
and 1986, he went in exile because of the military dictatorship. In the countries where he lived 
during that period (Argentina, Portugal, France and England), he developed publically theater 
experiences acknowledged by the public, critics and theater experts. Back to Brazil in 1986, 
he founded the CTO (Center  for the Theater of the Oppressed) in Rio de Janeiro, was active 
in different Brazilian prisons and served as a counselor for the city of Rio de Janeiro between 
1992 and 1996. Due to his theater techniques’ great contribution to understand and seek 
solutions for community problems, in 2003, the mayor of New York City (USA) proclaimed 
May 27th the Day of the Theater of the Oppressed. 
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Inspired by the political movement Brazil went through between 1960 and 1980, and 
also by political theater exponents like Bertolt Brecht, Boal developed a political-cultural 
undertaking that uses theater techniques to favor the understanding of and seek alternatives 
for personal and community problems (CARVALHO; CARVALHO, 2004). 

According to Teixeira (2005), formal social participation channels are not always 
sufficient to detect the population’s demands. In this case, popular participation needs to be 
sought through new languages. The theater techniques Augusto Boal created act by mutually 
approaching people and politics. Boel’s most important techniques are Image Theater, 
Newspaper Theater, Forum Theater, Rainbow of desire, Legislative Theater, Invisible Theater 
and Direct Actions (BOAL, 1996; BOAL, 2005a; TEIXEIRA, 2005). 

Through games, exercises and theater techniques, the Theater of the Oppressed 
attempts to stimulate discussion and the problematization of daily issues, with a view to 
offering greater reflection on power relations by exploring histories between oppressors and 
the oppressed (TEIXEIRA, 2005). In a TO intervention, texts are collectively constructed 
based on the life histories of actors and the public: a dramaturgy is created that emerges from 
the group’s typical experiences and problems, such as discrimination, prejudice, and work etc. 
Theater presentations encourage mocking power, inverting hierarchy, violating decorum and 
breaking with standards imposed by the dominator (CARVALHO; CARVALHO, 2004). 

Boal (2005a) considers that the roles of the oppressed and oppressors should not be so 
naively understood as the good and the evil, respectively, In fact, relations of oppression 
reveal to be very complex, both in man’s subjective dimension and with respect to the social 
environment. A subject oppressed in one situation can often be an oppressor in another and 
vice-versa. The goal of TO is not simply to charge oppressors and fight against them, but to 
provide room for debate with human beings who experience situations of oppression every 
day, so that they can understand them and react to them in different ways. 

By approaching the public and actors in a joint reflection on oppression, TO assumes 
its pedagogical role of stimulating participation and political dialogue (BOAL, 1996). 
Therefore, the Theater of the Oppressed and the set of related techniques are used as popular 
education methods that contribute to people’s understanding, to the contextualization of social 
facts and political changes (TEIXEIRA, 2005). 

Like the RP method, Boal’s TO proposes an experience of conflicting roles. However, 
while the former stimulates staging role conflicts merely to motivate participants’ 
involvement (CARVALHO; CARVALHO, 2004), in the latter, conflict (or oppression) is 
considered to be related to society’s structure, based on power, and its staging should favor 
collective reflection on its characteristics and encourage participants to move beyond. 

Thus, it is considered that TO complements RP to the extent that, besides preserving 
RP’s stimuli to role experiments and interaction among participants, TO adds conflicts’ socio-
political aspects to this method, so as to enable subjects to solve them collectively. 

2 Method 

In this section, the study’s methodological trajectory is presented, including research 
procedures and strategies as well as group characterization aspects and motivation for the 
intervention. 
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2.1 Procedures and study orientation 

The paper departed from two basic methodological mechanisms: 
− Bibliographic research: review of printed documents relevant for the areas 

related to the object of this research; and 
− Participant observation: direct intensive observation of phenomena and people 

that constitute the practical representation of the research theme-object. 

According to Marconi and Lakatos (2003), the participant observation method consists 
in the researcher’s involvement in the study group, either because (s)he belongs to the 
community and participates in its normal activities or because (s)he joined the community to 
obtain information. 

The research is based on a case study about the Technology Incubator of Popular 
Cooperatives at the University of São Paulo (ITCP-USP). The case study method, according 
to Marconi and Lakatos (2003), permits the description of a phenomenon or situation through 
a study carried out in a given space-time. Thus, an in-depth case study contributes to the 
understanding of similar cases. 

Through the study at ITCP-USP, based on participant observation, the authors 
attempted to perceive how the use of drama teaching techniques contributes to Accounting 
and Democratic Management education. A socio-educational intervention was carried out, 
conducted by the researcher, with the following characteristics: 

− workshop goals: (i) provide an opportunity for the practical experience of RP and 
TO concepts; (ii) verify the validity of using these methods jointly in the scope of 
Accounting and Democratic Management applied to the Solidarity Economy; (iii) 
verify the effectiveness of these methods with respect to behavioral aspects and 
change of posture and (iv) assess the degree of compatibility for using two drama 
techniques (RP and TO); 

− target public: trainers at ITCP-USP, who are college students with a grant, 
coming from different courses (Economics, Psychology, Social Sciences, Biology 
etc.). As they follow enterprises that also practice democratic management, either 
informal, formal or on the way towards legal formalization, constituted as 
cooperatives, ITCP-USP trainers can serve as multipliers of the new skills and 
reflections the workshop developed in the incubated groups; 

− workshop duration: the intervention took approximately four hours and was 
carried out in October 2006, on a Friday afternoon, when the trainers normally 
meet for training meetings and the Management board of the Incubator. 

The sources for analyzing the intervention include written and visual records. Besides 
an assessment questionnaire, which the participants received at the end of the workshop, the 
observation of results was based on a DVD recording of the main moments in the workshop. 
Next, the events that were observed and recorded in the materials were subject to qualitative 
analysis and responses to the questionnaire were processed. 

2.2 Group characteristics and motivation for the intervention 
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The Technology Incubator of Popular Cooperatives at the University of São Paulo 
aims to support the creation and maintenance of groups of popular enterprises following 
democratic management, that is, where the business is managed jointly. 

During the research period, approximately 30 students from different courses at USP 
worked on the project. The highest level of ITCP-USP’s organogram is this group of students 
which, in the role of Guiding Council, takes decisions about the project. Below this group, the 
Coordination consists of two coordinators and around seven representatives from other work 
groups. These work groups, in turn, come below the Coordination and are divided in Centers 
and Gepem’s (Multidisciplinary Teaching, Research and Community Service Group). Hence, 
the administrative structure of the project is summarized in the following decreasing 
hierarchical order and the trainers’ respective participation level: (1) Guiding Council – 
collective sphere; (2) Coordination – representative sphere; and (3) Centers and Gepem’s – 
work spheres, where the collective is fragmented. 

To support the training work of the groups that were followed, the ITCP primarily 
offers training to its trainers. The areas involved in the training of enterprise members and 
trainers include Accounting, which receives particular attention, given the creation in June 
2005 of the Colaboratório. This group is connected with the Management Center and aims to 
provide advice and accounting training to the enterprises and trainers. 

It is observed that these technical trainers, to the detriment of other trainers at ITCP-
USP, possess accounting knowledge. Together with the project Coordination, the technical 
trainers address issues related to Democratic Management and are responsible for Accounting 
practice. The same occurs in the practice of the incubated groups where, in general, the 
cooperative members that represent enterprise management, elected to serve on the 
Supervisory and Fiscal Council, differ from other members because they are the only ones 
who take care of Accounting in business activities. 

Given the need to outline different Accounting issues at the ITCP, until August 2005, 
the Colaboratório had offered two courses for the trainers, which presented a series of 
difficulties and resistances related to Accounting. In view of these barriers, the members of 
the Colaboratório reached a consensus on the need to consider alternative ways of addressing 
Accounting with the trainers. Hence, they started to research on some methods and create 
activities and exercises to support Accounting interventions. 

That was when the idea emerged to experiment the use of drama methods in 
Accounting methods, as theater could be a very useful didactical resource to permit the 
clarification of situations as well as to permit an expressive dialogue between those in charge 
of teaching and those responsible for learning. 

The organization of a drama workshop on Accounting in the SE would also be a form 
of assessing the practical interaction between the theoretical premises of TO and RP. In 
general, the workshop could definitely contribute to (1) the learning of games and theater 
techniques trainers could use in their group interventions; (2) didactical reflection and 
practical experience of roles; (3) the understanding of and search for solutions to situations of 
oppression and (4) learning about Democratic Management based on its simulation or 
dramatic experience. 

Instead of determining some Accounting theme for the workshop, a flexible content 
was preferred, that is, permitting participants’ manifestation about Accounting. Thus, in the 
intervention, attempts would be made to stimulate subject to dialogue about the oppressions 
they perceived in the scope of Accounting. 
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Initially, oppressions in the Solidarity Economy related to Accounting had to be 
revealed, more specifically related to Democratic Management. Moreover, it had to be 
discovered whom the roles of oppressor and oppressed belonged to. Therefore, a discussion 
was raised before the proposed intervention, including trainers from the so-called technical 
areas: Accounting, Law, Economics, Administration, Production Engineering and Social 
Sciences. 

The question this group had to answer was: are the accountant and Accounting 
oppressors or oppressed? Given the presence of people from other areas considered technical 
at the Incubator, besides Accounting, the answers were generalized to all abovementioned 
areas. Two main opposite arguments appeared: 

(1) “We technicians are oppressed by the trainers who, prejudicedly, consider our 
sciences as useless in ES, and also accuse us of being bureaucrats and servers 
of Capital.” 

(2) “We technicians are oppressors with regard to the trainers. Our areas distance 
the others, either because of the language we use or because of the sectors and 
types of organizations we mostly deliver services to.” 

Would the trainers identify these same positions when asked about the oppressions 
related to Accounting, more specifically to Democratic Management? For the trainers in 
general, are those taking care of technical management issues oppressed or oppressors? The 
workshop could answer these questions, as reported next. 

3 Presentation and discussion of results 

This section discusses the different steps followed to conduct the intervention and 
analyze the obtained data. Thus, the structure of the workshop is presented, its development is 
discussed and, finally, the results are assessed. 

3.1 Structure and development of the workshop 

Next, the sequence of steps followed in the workshop is shown, as well as their 
respective objectives: 

− 1st step: presentation of research objectives and short history of TO; 

− 2nd step: practice of exercises and theater games which permit: (a) exploring the 
possibilities of movement, balance and touch; (b) improving the perception of 
sound and rhythms; (c) exercising and developing the senses without the help of 
vision; (d) communicating through images, using non-verbal language and (e) 
awakening memory, emotion and imagination through the staging of a report. 

According to Boal (2005b), the categories of the senses and memory (2nd Step) should 
be practiced without working more specifically with the oppression simulations themselves. 
This is due to the fact that our body as a whole is excessively addicted to daily reality. In 
theater work, the senses and muscles need to be rehabilitated, releasing them from the 
specializations the subject is submitted to. 

− 3rd step: use of the following techniques from the Theater of the Oppressed: 
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Forum Theater (TF): to promote public/audience interaction with a view 
to jointly studying the characteristics of the oppression under discussion. 
Based on the survey and choice of histories of oppression the trainers 
experienced, scenes are prepared in subgroups, which will present these 
situations. 

Approximately 30 minutes was the estimated time for groups to elaborate 
the scenes, clearly outlining the roles of oppressed and oppressor and 
evidencing a failure or harmatia of the oppressed (BOAL, 2005a), to the 
extent that he does not manage to solve the oppression (a challenge that, 
later on, is posed to the audience). Besides these orientations, participants 
should also be asked to use esthetic resources in their clothing and 
scenarios, which translate their conception of the story they represent. Using 
these resources is essential in theater communication (BOAL, 2005a), to the 
extent that they offer a series of benefits to the intervention by facilitating 
the visualization of scenes and transcendence to the concrete world. 

Image Theater (TI): to develop theater expression without using spoken 
words. After finishing the preparation phase of the scenes, a short Image 
Theater exercise is held to explore the groups’ expressive perception when 
presenting themselves and when watching. The TI technique aims to value 
the esthetics of gesture, of the set design and characters’ dramatic 
characterization, to the detriment of voice and speech, which are the most 
and often the only expressive means that is used. Hence, the instruction is 
that, before the presentations, the group should show its scenes within their 
respective scenarios and with the actions and outlines they have planned, 
however, without using speech. Next, the public is questioned about its 
understanding of the elements suggested in the presented scenes. These 
initial impressions are confronted with the complete presentation of the 
scenes. 
Forum: presentation of the groups and intervention by the audience, which 
proposes solutions to the identified oppressions. 

− 4th step: assessment (filling out the questionnaire). 

All exercises and games that were applied are properly explained in the book Games 
for Actors and Non-Actors (Boal, 2005b). 

3.2 The experience of Forum Theater and role switching 

The participants were asked to report situations of oppression they had experienced in 
their work at the Incubator, related to Democratic Management and Accounting. Among the 
presented situations, the report by one trainer was chosen for staging. He mentioned he felt 
oppressed by the Coordination at ITCP-USP when he found out that, at that moment, the 
decision was made to hire a temporary worker to replace the project secretary during her leave 
of absence due to health problems. 

The case of the secretary’s hiring as a temporary substitute for the project secretary, 
and its repercussion, were the issue in vogue at the ITCP at the time of the drama 
intervention: who’s function is Democratic Management? There were two possible answers: 
(a) the representatives of the group, that is, the people who play the role of the Coordination, 
whose work, in turn, is associated with technical, economic and bureaucratic sciences, which 
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Accounting is part of; and (b) the group itself. According to the initial report of the trainer 
whose history was chosen, Democratic Management and Accounting, which should be 
collective, were concentrated in the hands of the Coordination. The opponents defended the 
argument that the Coordination had many tasks. Both groups seemed to agree that the 
Coordination, supported by trainers from technical areas, led project management. 

This was a great opportunity to combine Forum Theater and Image Theater (as part of 
the TO proposal) with role experience and switching (as part of the RP proposal), in view of 
the identified roles (coordination and trainers in general) and the supposed mutually 
exercised oppressions, according to both groups. Then, the forum took place, involving the 
presentation of the scenes, followed by the audience’s interventions. Next, a summarized 
description is given of some of the scenes and interventions: 

Group 1: Trainers (oppressed) Vs. Coordination (oppressor) 
This group presented two scenes. The first was a dialogue between a new trainer who, 

“thirsty for discovery”, asks everything about the new job at the ITCP and a trainer 
representing the Coordination. When asking about the contracts of people working on the 
project and when specifically referring to the secretary’s contract (different from others, on a 
freelance contract), the newcomer receives the recommendation “not to touch the subject 
again because it is polemic”. In the second scene, yet another example is given, in which a 
trainer is oppressed by the coordination, however, addressing the initially identified case this 
time: the temporary hiring of a secretary. In the scene, a dialogue about the new secretary is 
whispered between two trainers, in which one explains to the other who the subject is and 
how he had got there. Both demonstrated their indignation because they had not been 
consulted. 

Group 2: Coordination (oppressed) Vs. Trainers (oppressors) 
The second group wanted to show in their scenes that democratic management work 

does not mean working without bureaucracy, without responsibility and without effort. This 
occurred through different and comical examples of situations in which the trainers ”escape” 
and the Coordination ends up being overloaded. 

3.3 Workshop analysis 

Although few esthetic elements were used in the presentations and speech was 
prioritized over action, it was perceived that trainers felt at ease to play their roles, also 
showing their interest in an in-depth discussion about the relations of oppression in general 
and also specifically in Democratic Management and at the ITCP. Some people interpreted 
both sides of the oppression: trainers and coordinators, as oppressors and oppressed. In the 
first scene of group 1, the person who had reported the oppression in the condition of 
oppressed played the role of oppressor. According to her, this was quite easy as she knew in 
detail how the situation had developed in real life and, consequently, clearly remembered the 
posture and arguments of her oppressor. 

On the day of the workshop, the project coordinators were not present, although other 
members of the Coordination took part: the “sub-coordinators” (representatives from 
Gepem’s and Centers). The coordinators’ absence entailed two implications: the trainers 
easily addressed the pending issue about the temporary secretary’s hiring; and the area 
coordinators assumed the defense of the ITCP Coordination. 
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Another important observation is that most of the members of the Management Center 
(ITCP group representing the technical areas) chose to participate in group 2, where the 
Coordination was considered oppressed, thus strengthening the technical areas’ support to this 
entity in the ITCP. In fact, the Coordination carries the project’s administrative and 
accounting responsibilities, while trainers are merely responsible for incubation and group 
establishment activities. It was perceived that group 2’s coping with situations of oppression 
was more effective. After all, whether oppressor or oppressed, the Coordination alone seems 
to have more power than the individual trainer. It is observed that the Coordination is 
subordinated to the Collective (Council of Trainers), and not to one or another trainer. Hence, 
being oppressed, the coordinator manages to solve the oppression more easily than the 
oppressed trainer. 

Both groups presented themselves in different rooms, however, inside the ITCP, that 
is, they executed the forum in their own workspace. Group 1 (defending the trainers) 
presented itself in the room of the Guiding Council and Group 2 (defending the 
Coordination), presented itself in the Coordination’s room. The effects of reusing the 
workspace for theater creation, which in this case simulates events from work itself, offer 
significant contributions in the development of an analysis of daily work that, as verified, is 
permeated by conflicts and oppressions. 

A frequent doubt among the participants refers to the release movement of the 
oppressed. When and how does it occur? The answer reached in the discussion was that the 
oppressed is not solely responsible for the release. The oppressor’s change is also responsible, 
and the number of oppressed people joining also contributes to overcome the oppression. 

In fact, the workshop was not really terminated: people gradually left; just like there 
was no exact beginning: people arrived one by one and joined the activities. At this final 
moment, it was observed that fiction and reality intermingled. People sometimes talked for 
themselves and sometimes for their characters. Now, the theater game remains increasingly 
undissociated from life. 

Conclusions 

The oppressions related to Accounting, more specifically to Democratic Management, 
which were identified and staged at the ITCP-USP, refer to the technical condition of this 
science. It was verified that, from the viewpoint of their activities and responsibilities, 
Accounting distances the trainers, who find themselves oppressed with respect to these tasks. 
This distancing, in turn, makes the Coordination feel oppressed, given the number of tasks it 
is obliged to carry out. In these circumstances, the general desire to collectivize Democratic 
Management is considered, as well as the concentration of “Democratic bureaucratization” of 
the project’s technical issues (including Accounting) in the hands of the Coordination at 
ITCP-USP. On the other hand, the Coordination also seemed to concentrate information and 
decisions the group should actually make, showing oppressive characteristics towards the 
trainers from the perspective of Democratic Management. 

In general, companies in the capitalist economy concentrate accounting and 
management activities in jobs and functions that are directly connected with the highest 
hierarchical levels, leaving employees aside in this process. This paper revealed that, even in a 
project that proposes collective management, this is concentrated in the hands of a 
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coordination, like in capitalist companies, also leaving trainers aside in practice with respect 
to Accounting and decision making. 

The application of the Theater of the Oppressed facilitated the dialogue between 
stakeholders, leading to the clarification of conflict situations, the understanding of different 
viewpoints about the functions and organization of the project management and also to greater 
coping with those issues participants considered as oppression. Role switching, sustained by 
the RP method, in turn, supported the accomplishment of the forum and allowed the actors 
who intervened on scene, in different positions of oppression, to try out combinations of roles 
(coordination/trainer and oppressed/oppressor). Hence, the joint application of RP and TO 
was considered favorable for the experience of situations related to Democratic Management 
and Accounting in the Solidarity Economy movement. 

By trying out the suggested drama methods (RP e TO), characteristics of the 
relationship between the Coordination and trainers’ roles were observed that suggest the 
existence of a relation of oppression in terms of management concentration. It is observed that 
this oppression is similar not only to what is found between employer and employee in 
capitalist companies, but also to the oppression that exists between people with accounting 
and administrative knowledge and others without this knowledge. Thus, oppression by 
function is associated with the oppression of knowledge ownership. The latter, in turn, is 
found both in the teacher/student relation (in which the former is the active subject guiding 
the latter’s teaching-learning process), and in the accountant/non-accountant relation (in 
which the former is the guardian of the accounting knowledge the latter is subordinated to). 

When using drama techniques, like those used in this research, ITCP trainers could 
obtain similar results with the companies they follow, enriching the discussion about 
Democratic Management and Accounting by trying out the viewpoints of the incubation 
group members, instead of simply discussing the ideas. 

The application of TO and RP in higher education courses in Accountancy is also 
recommendable for the pedagogical act to move from a mere presentation to the drama action, 
which can contribute to the live representation of what is real, thus permitting a more critical 
view on the concepts. Hence, future studies should look at theater interventions in Accounting 
teaching for non-accountants. 

Moreover, it is considered important to study the repercussions of socio-educative 
programs organized by the public power, which recommended the use of theater techniques to 
involve citizens in public resource management, like in the case of artistic initiatives taken in 
the popular assemblies of the Participatory Budget in Santo André. 
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